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Teaching American History in South Carolina: A Statewide Approach 
to Teacher Professional Development, Phase Three 

 
1. Project Quality (50 points) 
 
 Teaching American History in South Carolina, Phase Three (TAHSC III) aims to provide 

an integrated system of professional development for a new cohort of American history teachers 

in South Carolina using the summer institute format augmented with significant post-institute 

support. The project has three overall objectives, as listed below.   

1. To increase student achievement in American history 

2. To significantly improve teachers' knowledge, understanding, and 
appreciation of traditional American history 

3. To significantly improve collaboration among teachers, historians, and 
cultural institution staff 

 
Successful implementation will result in partnerships with cultural institutions and 

mentoring networks among teachers in three geographical areas of the state that include the Pee 

Dee, Midlands, and Upstate regions. The partnerships created through grant activities will live 

beyond the grant period and foster continued support of teacher development and improved 

student achievement in American history.  

Refined through formative and summative evaluations from South Carolina’s first 

Teaching American History project awarded in 2001 as well as a second phase of the project 

awarded in 2004, this proposal seeks to implement an established professional development 

model for a new consortium of school districts in three distinct regions of the state, with an 

emphasis on recruiting those teachers considered most in need of training in American history. 

Teachers that participated in past TAHSC programs will not take part in any future grant 

activities, unless they are serving in a leadership role such as master teacher.  

 1



  

Grant activities will improve teachers’ knowledge, understanding, and appreciation of 

American history, and will address the Secretary’s absolute priority of forming collaborative 

relationships between teachers and academic and cultural institutions. This proposal also meets 

the Secretary’s two competitive priorities: 1) by identifying schools within the consortium 

considered most in need of improvement and targeting teachers from those schools; and 2) by 

collecting and comparing pre and post student achievement data among students of teachers that 

received TAH training to those scores among students of te

TAHSC III seeks funding to sustain and

achers that did not receive training.  

 strengthen the 

 

existing model with a new coalition of targeted school 

districts and focusing on schools within the consortium

considered most in need, as an extant network of South 

Carolina academic and cultural institutions stands ready 

to partner (see Figure 1 to the right and Table 1 below). 

The following narrative describes successful project 

components of the current grant, which would be 

implemented for new teachers. 

 

Table 1: List of Regions and Partnering Districts 
Regions Partnering Districts (in Yellow) 
Midlands Kershaw County School District 

Richland School District Two (Lead LEA) 

Pee Dee Darlington County School District 
Florence School District One 
Florence School District Three 

Upstate School District of Oconee County 
School District of Pickens County 
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TAHSC Professional Development Model—Content, Methods and Resources for Teachers 

From the initial TAH grant competition in 2001, Teaching American History in South 

Carolina: A Statewide Approach to Teacher Professional Development has established and 

implemented a successful professional development model. Integral components of the model 

include summer institute training and post-institute support, which emphasize the following:  

• Content instruction taught by a master scholar with a Ph.D. in American history  
 
• Collaboration with South Carolina statewide and regional cultural institutions  

• Methods instruction taught by regional master teachers 

• Lesson development coordinated during and after summer institutes 

• Research support provided by Public History graduate students 

• Participant networking and sustainability 

TAHSC III Summer Institutes 

TAHSC III will serve 60 teachers per year, 20 participants in each summer institute. The 

project will directly serve 180 teachers over three years. Summer institutes will provide intense, 

content-driven professional development, featuring content and methods instruction and cultural 

institution collaboration. TAHSC III will implement three 10-day summer institutes: one each in 

South Carolina’s Pee Dee, Midlands, and Upstate regions. Daily sessions include two 90-minute 

master scholar sessions led by a professor of American history, one 90-minute cultural institution 

session, and one 90-minute master teacher session. Each 10-day institute will provide 60 hours 

of professional development activities for participants that include the following: 30 hours of 

content instruction, 15 hours of methods instruction, and 15 hours of cultural institution 

collaboration.   
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Content Instruction 

Dr. Paul C. Anderson, Associate Professor of History at Clemson University, will serve 

as master scholar for the summer institutes. Dr. Anderson will teach a compressed survey course 

of American history for each of the three summer institutes. The course content will align with 

American history standards set by the State of South Carolina and the National Assessment of 

Educational Progress (NAEP). Content will be divided per year as follows:   

Year 1:  Exploration and Settlement through the Civil War (U.S. History to 1865) 

Year 2:  Reconstruction to the Post-Cold War (U.S. History since 1865)  

Year 3:  United States History and the Constitution 

The grant will target fourth, fifth, eighth, and eleventh grade teachers each year, but 

special emphasis will be placed on targeting elementary teachers, especially for Years 1 and 

Years 2. The content for the Year 1 course aligns directly with fourth grade Social Studies 

curriculum standards, and the content for Year 2 matches fifth grade curriculum. The content for 

Year 3 matches the curriculum standards for eleventh grade U.S. History (See Appendix D for 

more information on Dr. Anderson and Appendix F for more about summer institute content).   

With support from the project director and graduate assistants, Dr. Anderson will plan 

and implement grant activities as follows:  

• Develop appropriate secondary source readings and bibliographies, and identify 
primary source materials for teachers to research in developing curriculum materials; 

 
• Coordinate instruction with the regional and statewide cultural/historical agencies that 

partner with the project; 
 
• Consult with master teachers to develop appropriate teaching methodologies; 
 
• Provide mentoring support to teachers after summer institutes, and respond to 

inquiries as teachers begin to present that scholar’s content material in their 
classrooms. Mentoring support includes regular online presentations and discussions 
for teachers using Blackboard and the TAHSC III listserv. 
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Methods Instruction 

A primary goal of TAHSC III is to significantly improve history instruction for South 

Carolina students. Helping teachers increase their content knowledge in American history is 

paramount to this grant, but it is also important that teachers present this new knowledge to 

students in effective ways. To accomplish this goal, master teachers will work with participants 

during and after the two-week summer institutes to create standards-based history lessons. 

Different master teachers will be selected for each region, creating a core of local mentoring 

leaders in each of the three regions. Master teachers will help lead summer institutes, and will be 

responsible for helping participants develop innovative history lessons based on master scholar 

instruction and cultural institution resources. Master teacher sessions will also include 

pedagogical discussion, which emphasize the following: 

• Understanding and teaching South Carolina history standards; 
 
• Curriculum pacing; 
 
• Teaching with primary historical sources from South Carolina cultural institutions; 
 
• Integrating content-grounded experiential and inquiry-based methods with historical 

resources; 
 
• Understanding teaching strategies that are effective in meeting the educational needs 

of diverse student populations (or, identifying teaching strategies that optimize 
student interest in and learning of traditional American history); 

 
• Assessing students’ knowledge and understanding of American history. 
 
A designated Lead Master Teacher will work directly with the project director and master 

scholar to provide expertise and leadership for the master teachers and participating teachers of 

each region for each year of the project. Wardie Sanders, as an experienced master teacher from 

the current TAHSC grant and AP U.S. history teacher at Hartsville High School, will serve as 

Lead Master Teacher for TAHSC III.  (See Appendix D, page 12 for more information). 
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Cultural Institution Collaboration 

South Carolina’s cultural institutions are dedicated to education, and have staff members 

with expertise at helping teachers learn the local stories that connect to national themes in 

American history. Each summer institute will feature four to six cultural institutions that 

introduce participants to history found “in their own backyard.” In particular, cultural institutions 

will work with participants during and after summer institutes, to identify local primary source 

materials that reflect broad themes in American history. Participants will learn how to teach with 

a variety of primary source materials including private manuscript collections, public documents, 

museum objects, original artwork, photographs, oral histories, and historic structures and 

landscapes.  

Working with participants and cultural institutions, project staff will coordinate the 

development of primary source replicas. Each participant will receive a selection of replica 

documents and artifacts discussed during summer institutes. Participants will then share these 

materials with fellow teachers who did not participate in TAHSC III training, thus extending the 

project’s influence on the teaching of traditional American history to those students whose 

teachers were not part of the summer institutes. 

Post-Institute Support and Project Sustainability 
TAHSC III grant activities will not conclude with summer institute training. Rather, 

professional development cycles will include structured post-institute support. This support 

features the TAHSC III lesson development project completed by participants in collaboration 

with master scholars, master teachers, and cultural institutions. Helping participants collect and 

digitize primary sources, graduate students from the University of South Carolina’s Public 

History program will provide research assistance during the school year. Benchmark meetings 

during the fall will help teachers refine their lessons. The process will culminate with a winter 

 6



  

midyear retreat that emphasizes teacher networking and reflection of fall teaching experiences. 

In all, post-institute grant activities will facilitate further networking between K-12 educators and 

partnering institutions, and promote sustainability of grant efforts. 

Lesson Development Project and Graduate Research Support 

During and after summer institutes, participants will work with master scholar, cultural 

institutions, master teachers, and graduate students to create and teach original history lessons. 

Lessons will integrate South Carolina primary resources that relate to broad themes in American 

history. Participants will create standards-based history lessons according to the TAHSC III 

lesson format that emphasizes historical content, primary resources, and effective instructional 

methods. Participants will create and teach two lessons, and then reflect on their work in terms of 

professional growth and their students’ learning of American history (see Appendix G, page 10).  

The Public History Program at the University of South Carolina will provide two 

graduate students to assist in the planning and implementation of grant activities, and in 

providing teachers with post-institute support. Graduate students will assist master scholars in 

procuring primary and secondary sources to be used during summer institutes. During the fall, 

graduate students will provide research support and assist teachers in developing lessons.  

Fall Meetings and the Winter Midyear Retreat 

A significant benchmark will be participants’ attendance at fall meetings. At regional fall 

meetings, participants will review the progress of their lesson development project begun during 

summer institutes, and receive feedback on existing drafts.  

The winter midyear retreat will bring together teachers from all three regions to discuss 

their challenges and successes in implementing the content and methods learned during and after 

the summer institutes. Master scholars, master teachers, steering committee members, and staff 
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from partnering cultural institutions will participate in the retreat. Retreat sessions will 

emphasize teachers’ reflection on their professional growth as well as their students’ learning of 

American history. Teachers will share how learning new content, methods, and resources 

improved classroom practices.  

Teachers will share the materials they develop with other teachers of American history in 

their school and associated schools, and a special emphasis will be placed on scheduling in-

service training for those teachers at schools considered most in need, particularly those in the 

Pee Dee region of the state (the districts in red on the map on page 2 highlight Pee Dee districts 

targeted for in-service training). School District staff in the TAHSC III consortium will work 

with teachers to schedule half-day in-service training for non-participants during the school year.  

Teacher-created lessons will be posted at www.teachingUShistory.org. This website 

includes information about grant activities, teacher-created lessons, and primary sources. 

Although the connection to local people, places, and events gives this web site special 

significance to South Carolina teachers of American history, these online resources will be 

available to American history teachers nationwide. 

Post-institute support components will facilitate project sustainability by maintaining 

teacher involvement with grant activities after summer institute sessions. In-service training and 

the project’s website will extend the project’s impact to non-participants. Formative and 

summative evaluations will help refine the TAHSC III professional development model, making 

it more effective in meeting teachers’ needs.  

Rationale for Selecting Partners/ Description of Partners’ Role in Grant Activities 
 

Building collaborative networks between teachers and historians is a key component of 

the TAHSC III professional development model. The aim of the project is to connect teachers 
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with academic historians and to increase the availability of resources found at state and local 

cultural institutions such as museums, libraries, archives, historic sites, and historical societies. 

Staff from these institutions will share materials and show how their unique cultural resources 

relate to broad themes in American history, particularly those themes that are addressed in the 

South Carolina Social Studies Standards for 4th, 5th, and 11th grade. Cultural institution resources 

will be used to improve history instruction in classrooms. 

Four statewide partners will offer resources and services for participants of all summer 

institutes. These primary partners will include the South Carolina Department of Archives and 

History, the South Carolina State Museum, the University of South Carolina and Clemson 

University. Additional partners for each summer institute will include local cultural institutions 

within the Pee Dee, Midlands, and Upstate service areas (See Appendix E for more information). 

University of South Carolina (History Department and South Caroliniana Library) 

The University of South Carolina (USC) has a nationally-ranked history department, with 

particular strengths in the history of the South, the history of race relations and civil rights, and 

public history. The Public History program offers master's degrees with concentrations in 

historic preservation, museums and material culture, and archives. The USC History Department 

will partner with TAHSC III to establish graduate student research assistantships. Graduate 

students will work closely with master scholars in developing materials for the summer institutes 

and will also serve as research assistants for teachers.  

The South Caroliniana Library (SCL) is located at the University of South Carolina in the 

oldest continuously operated library building in the nation. From the private sector, the SCL 

holds numerous collections of personal papers, books, newspapers, manuscripts, pamphlets, 

serials, maps, audio recordings, and visual images, all dealing with the multi-faceted history and 
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culture of South Carolina. Staff archivists are knowledgeable and effective in facilitating primary 

source research in American history for TAHSC III participants.  

Clemson University (Department of History and Special Collections Library) 

 The Department of History and Geography at Clemson University is home to 24 faculty 

members who cover a wide range of fields and who have been honored with numerous awards 

for both teaching and scholarship. The Clemson History Department will partner with TAHSC III 

by permitting Dr. Paul C. Anderson, Associate Professor of History, to be master scholar.  After 

serving effectively as master scholar for the current TAHSC grant, Dr. Anderson has committed 

to take on that role again for the summer institutes for 2008, 2009, and 2010. In addition, the 

staff at the Special Collections Library at Clemson will host at least two days of the Upstate 

Summer Institute, and provide support in identify sources for teacher research. 

South Carolina Department of Archives and History 

The South Carolina Department of Archives and History (SCDAH) is the repository of 

approximately 30 million documents that support not only the history of South Carolina, but also 

broad topics and themes in American history. One significant document is the Briggs Petition. In 

1949, African-American parents petitioned the Clarendon County School Board for quality 

education for their children. The Briggs Petition lists grievances adjudicated in Briggs v. Elliott, 

the first in a series of court cases culminating in the landmark U.S. Supreme Court decision, 

Brown v. Board of Education of Topeka.   

SCDAH also coordinates National History Day (NHD), which has resulted in numerous 

national finalists the past few years. In addition, schools participating in NHD score an average 

of 4.1% better on the Social Studies PACT test. SCDAH will impact teacher knowledge by 

sharing resources associated with both its documentary holdings and NHD programming. 
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South Carolina State Museum 

The South Carolina State Museum is the state’s largest and most comprehensive 

museum. The museum is housed in the renovated 1893 Columbia Mill, the world’s first totally 

electric textile mill, which is listed on the National Register of Historic Places. The museum 

collects, preserves, and interprets the cultural and scientific heritage of the state in the disciplines 

of history, art, natural history, physical science, and technology. The museum’s permanent 

collection covers nearly every facet of South Carolina history. Teachers involved in prior 

summer institutes examined artifacts telling stories often left out of textbooks. For example, one 

participant created an eleventh grade lesson that utilized a collection of personal items belonging 

to German POWs in South Carolina during World War II. Working with museum staff and using 

digital images of objects from the collection, past participants have learned effective ways to 

teach American history with material culture. 

Local Cultural Institutions 

In addition to the primary partners listed above, TAHSC III will partner with a variety of 

local cultural institutions that change from year to year to match the particular needs and local 

history for each summer institute. Cultural institutions such as Historic Columbia, the Florence 

Museum, the South Carolina Tobacco Museum, the South Carolina Cotton Museum, Pickens 

County Museum, and the Oconee Heritage Center will work closely with teachers in developing 

classroom-based lessons. 

2. Significance (20 points) 
 

The significance of TAHSC is that it immerses teachers with a rich fund of sources 

strongly connected to major themes in American history. TAHSC grant activities emphasize 

themes such as the development of colonial-era American social, political and cultural traditions; 

 11



  

the struggle for independence and national identity; the nurturing of democratic principles and 

active civic engagement; the growth of the American commercial and agricultural economy; the 

impact of sectional struggle over slavery and state’s rights; the ongoing transformation of race 

relations; the role of women and minorities; and the emergence of a modern society. Teaching 

these themes in history is important because American history taught well ought to enrich 

peoples’ lives and develop critical thinking skills. Further, the study of American history can be 

a thrilling adventure. Yet, too often teachers are ill prepared to teach American history, and 

therefore struggle to teach history well, resulting in poor student interest and learning. 

South Carolina is consistently ranked near the bottom of the nation’s schools in 

performance at every pre-collegiate educational level. This assessment is as troubling for 

American history as it is for other subjects. Although South Carolinians are proud of their history 

and heritage, many students and adults in the state have only a rudimentary understanding of the 

larger national contexts for that history. In South Carolina, American history is taught as part of a 

general social studies curriculum, largely based on history standards.  

Under South Carolina’s current curriculum, American history is the basis for fourth, fifth, 

eighth, and eleventh grade social studies classes. Because certification is based on social studies 

rather than history, teachers throughout the state have expressed concerns about their lack of 

expertise in content knowledge as they attempt to implement South Carolina history standards.  

A needs assessment was administered to teachers in the TAHSC III consortium. The 

results indicate a true need for the type of professional development offered by TAHSC. Of 284 

teachers responding, 64% indicated that they have had very little or no academic coursework in 

history. Only seven percent indicated they had a major or minor in history, with an emphasis in 

American history. Even more striking, 47% of teachers indicated that they had earned less than 
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seven credit hours in American history; 71.5% reported less than 19 credit hours. The need for 

TAHSC is apparent. The survey also indicates that teachers are interested in the training they will 

receive via the TAHSC professional development model: 78% of teachers responding indicated 

that they were likely or highly likely to participate if the grant is funded (See Appendix A for 

more information). 

Certification in history, among South Carolina’s public school teachers, is virtually non-

existent. Of the 787 elementary teachers currently working in Richland 2, only two are certified 

in history. The School District of Oconee County has a total of four teachers certified in U.S. 

history. Pickens County, a district with 1600 total teachers, does not employ one teacher at any 

grade level with a history certification. The certification numbers for teachers in the other 

targeted districts reveal the same problem, that teachers at all levels need more training in 

American history. 

Another challenge in South Carolina is to increase student achievement in American 

history. Well-trained teachers constantly find new ways to pique students’ interest and “hook” 

them with the fascinating story that is their history. Table 2 below provides student achievement 

data for 2006 from South Carolina’s Palmetto Achievement Challenge Test (PACT), indicating 

percentages of fourth, fifth, and eighth grade students from targeted districts who performed 

Below Basic, Basic, Proficient, and Advanced on the state’s standardized achievement test. These 

performance data indicate dire need for improved history instruction. Statewide percentages of 

students who scored below basic and basic are appallingly high; percentages of below basic and 

basic students within most target districts are higher than state percentages.   
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Table 2: Student Achievement in Social Studies1

Percentages of Students at Each Standard2

Fourth Fifth Eighth 

 
Region 

 
Targeted 
Districts 

BB B P A BB B P A BB B P A 
Darlington 34.3 43.7 12.9 9.1 47.6 40.3 6.4 5.7 39.2 43.9 10.1 6.8 

Florence 1  31.0 43.3 17.4 8.4 49.8 33.5 8.1 8.5 35.4 48.4 12.6 3.7 

Pee Dee 

Florence 3 38.0 48.1 11.0 3.0 57.8 35.9 3.7 2.6 41.3 45.2 11.5 2.0 

Pee Dee Average 34.4 45.0 13.8 6.8 51.7 36.6 6.1 5.6 38.6 45.8 11.4 4.2 

Kershaw 29.4 46.7 16.0 7.9 35.0 44.9 10.0 10.2 26.4 44.5 15.5 13.6Midlands 

Richland 2 19.5 37.9 22.8 19.8 25.3 41.8 15.7 17.2 20.6 47.6 18.7 13.1

Midlands Average 24.5 42.3 19.4 13.9 30.2 43.4 12.9 13.7 23.5 46.1 17.1 13.4

Oconee 25.7 42.4 20.0 11.8 36.3 39.9 12.1 11.7 25.4 48.3 17.1 9.2 Upstate 

Pickens 17.7 40.0 22.7 19.6 26.8 42.2 13.8 17.3 31.1 38.6 18.4 11.9

Upstate Average 21.7 41.2 21.4 15.7 31.6 41.1 13.0 14.5 18.8 43.5 17.8 10.6

Average within 
TAHSC Consortium 

27.9 43.2 17.5 11.4 39.8 39.8 10.1 10.5 31.3 45.2 14.8 8.6 

Statewide Average 27.6 40.4 18.6 13.4 37.6 38.9 10.9 12.6 32.3 37.9 14.2 15.7

Notes 
1While testing for achievement in economics, geography, history, and political science, PACT 

emphasizes history in grades four, five, and eight: 40% of the fourth and fifth grade items and 55% 

of the eighth grade items test student achievement in history. Most items measure content 

knowledge. PACT is not administered to eleventh grade students. 

 
2BB is Below Basic; B is Basic; P is Proficient; and A is Advanced.  

  

The PACT test scores above indicate that there is much room for improvement in student 

performance in American history. In an effort to improve South Carolina schools, state leaders 

have established one of the nation’s most rigorous statewide accountability systems, designed to 

 14



  

promote high levels of student achievement through strong and effective schools, and lift the 

Palmetto State up to the top half of the states nationally by 2010. To achieve this goal, grant 

projects like TAHSC III are essential to improving South Carolina’s public schools. 

In addressing Competitive Priority 1, TAHSC III will place special emphasis on recruiting 

teachers from schools identified as in need of improvement. The performance ratings for 

individual school report cards provide one way to identify struggling schools. The state report 

card for 2006 lists 33 schools within the TAHSC III consortium as “Below Average” or 

“Unsatisfactory.” In addition, 53 schools within the consortium did not meet the Annual Yearly 

Progress (AYP) requirements for 2006. At least 50% of teachers that participate in the 

TAHSC III summer institutes will be from these struggling schools.  Targeted schools will 

receive on-site recruitment visits from TAHSC III staff, and the school administrative staff will 

receive ongoing information from the project. Teachers in these schools will be provided 

incentives for attendance and will be supported by district level and school level administrative 

staff, as agreed in the support letters. A full list of schools of schools targeted appears in the 

separate statement for Competitive Priority 1.  

3. Quality of the Management Plan (15 points) 

The lead LEA will be Richland School District 2. Other partnering LEAs include 

Darlington, Florence One, and Florence Three in the Pee Dee; Kershaw (along with Richland 2) 

in the Midlands; and Oconee and Pickens in the Upstate. Richland 2, as the lead LEA, will 

contract with the South Carolina Department of Archives and History (SCDAH) to implement all 

major components of the plan. The SCDAH agrees to provide offices, access to office furniture 

and use of equipment such as computers, copy machines, and telephone service. SCDAH 

accounting staff will administer financial transactions through established state procedures. 
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Other major administrative components will include a project steering committee and two full-

time professional staff that will coordinate grant activities carried out by master scholars, cultural 

institutions, master teachers, and graduate students. Planning and implementing grant activities 

will be carried out according to specific timelines and benchmarks. 

Steering Committee 

The steering committee will include representatives from participating LEAs as well as 

academic and cultural institutions, and will meet as needed to make policy decisions. The 

committee will be responsible for selecting the project director and the master scholars if 

openings occur in those positions, and approve staff decisions in the selection of master teachers. 

Committee members will attend segments of each summer institute and the annual winter 

midyear retreat (See Appendix G for By-Laws of TAHSC Steering Committee). 

Project Staff 

The administrative staff will consist of a full-time project director and an assistant project 

director, supplemented by two part-time graduate assistants. Staff will also include part-time 

master scholars and master teachers. Brief descriptions of key personnel follow (See Appendix B 

for more information on project staff).  

Project Director:  The project director will have an M.A. or higher in History, a M.Ed. or higher 

in Education (Social Studies or History), or comparable experience, as well as a background in 

coordinating educational programs, using material culture, historic sites, and documents as 

teaching resources, working with web-based instructional materials, and supervising personnel.  

In addition to the general administration of grant activities, the project director will 

organize and oversee logistical and budgetary details, attend the two-week summer institutes, 

help to establish and coordinate mentoring networks, and supervise the process of identifying 
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master scholars, master teachers, and teacher participants from each region. The project director 

will be responsible for ensuring that products created by the project are transformed into 

electronic resources and made available at www.teachingUShistory.org.  

Besides the annual report prepared for the U.S. Department of Education, this person will 

submit an annual budget report and summary of all program components to the steering 

committee.  This summary will include but not be limited to quantitative and qualitative findings 

according to the project’s evaluation plan. The objective of formative and summative evaluations 

will be to refine the professional development model and to provide guidance in replicating the 

program in other settings. The Director of Education at the SCDAH (Joel Walker) will supervise 

and evaluate the project director’s performance with help from the steering committee. Donald 

O. Stewart will serve as the Project Director for TAHSC III.  Mr. Stewart was Project Director of 

TAHSC II (2004-2007) and Assistant Project Director for TAHSC I (2002-2004).   

Assistant Project Director: The assistant project director will have post-undergraduate 

coursework in history or education, with a preference for an M.A., in History or an M.Ed., or 

M.A.T. in Education, and will have experience in teaching or public history. This person will 

assist with clerical and communication tasks necessary to implement the goals and activities of 

the project, help administer course logistics, and prepare materials for web publication.  Mary 

Anne Hamblen will serve as Assistant Project Director. She has served in this capacity with 

TAHSC III since July 2006. 

Master Scholars:  Master scholars will have a Ph.D. in American History with appropriate 

specialization, and experience in teaching basic American history content at the undergraduate 

level. Evidence of innovative approaches to teaching, using non-traditional materials, web-based 

resources, and familiarity with using historical and cultural agency resources in instructional 
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settings is desired.  Dr. Paul C. Anderson, Associate Professor of History at Clemson University 

will serve as Master Scholar for all three years of this program.  Dr. Anderson served as master 

scholar for TAHSC II during the summer of 2006 (See Appendix D for more information). 

Master Teachers:  Master teachers will have graduate training and certification in American 

history and extensive experience as classroom teachers. Master teacher applicants will 

demonstrate evidence of innovative teaching (as above for master scholars).  Wardie Sanders, an 

accomplished AP U.S. history teacher at Hartsville High School will serve as Lead Master 

Teacher for all three years of TAHSC III (See Appendix D for more information).   

Graduate Students: USC graduate assistants will assist master scholars in identifying and 

preparing primary source materials, and will attend the regional summer institutes to become 

acquainted with the teachers, the content and the approaches they are using.  In the year 

following the institutes, the graduate assistants will help teachers identify additional resources 

for classroom use, and will assist teachers in developing lessons. 

Timeline Benchmarks Staff/Partners Responsible 
(Listed in order) 

Oct-Dec 
2007 

Project Planning and Year 1 Participant Recruitment 

Steering Committee Meeting  Donald Stewart 

Select master teachers for Year 1 institutes  Wardie Sanders, LEA partners, 

Stewart 

Appoint graduate students  Connie Schulz, Stewart 

Begin recruiting Year 1 participants  Mary Anne Hamblen, Stewart 

Jan-May 
2008 

Summer Institutes Preparation, Year 1 

Steering Committee Meeting (Feb 2008) Stewart, Hamblen 
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Planning meeting for cultural institution partners (March 

2008) 

Stewart, Hamblen 

Full staff meeting with master scholars, master teachers 

plan Year 1 institute curriculum (March 2008) 

Stewart, Hamblen, Graduate 

Assistants, Paul Anderson, 

Sanders, master teachers,  

Prepare evaluation instruments Isabelle Mandell 

June-Aug 
2008 

Summer Institutes, Year 1 

Conduct Year 1 summer institutes with daily master 

scholar, master teacher and cultural institution presentations 

Stewart, Hamblen, Anderson, 

Sanders, master teachers 

Submit evaluation report for Year 1 summer institutes Mandell 

Steering Committee Meeting (Aug. 2008) Stewart, Hamblen, Mandell 

Sept-Dec 
2008 

Year 1 Post-Institute Support, Begin Year 2 Preparation 

Provide mentoring support to Year 1 teachers  Stewart, Hamblen, Graduate 
Assistants (G.A.s) 

In-service teacher workshops carried out by Year 1 
participants 

Stewart, Hamblen 

Year 1 participants attend fall meetings Stewart, Hamblen, G.A.s 

Prepare Year 1 instructional materials for the web site Hamblen, G.A.s 

Prepare for the Year 1 midyear retreat Stewart, Hamblem, G.A.s 

Select master teachers for Year 2 summer institutes  Sanders, LEA partners, Stewart 

Jan-May 
2009 

Summer Institute Preparation, Year 2 

All planning activities as above for Jan-May 2008 Stewart, Hamblen, Mandell, 

Anderson, Sanders 
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Steering Committee Meeting (Feb. 2009) Stewart, Hamblen 

Midyear Retreat for Year 1 Participants 

(February 13-14, 2009) 

Stewart, Hamblen, Anderson, 

Sanders 

Steering Committee Meeting (May 2009) Stewart, Hamblen 

June-Aug 
2009 

Summer Institutes, Year 2 

All activities as above for June-August 2008 Stewart, Hamblen, Mandell, 

Anderson, Sanders 

Steering Committee Meeting (Aug. 2009) Stewart, Hamblen 

Sept-Dec 
2009 

Year 2 Post-Institute Support, Begin Year 3 Preparation 

All follow-up activities as above for September - December 
2008 

Stewart, Hamblen, G.A.s, Mandell 

Jan-May 
2010 

Summer Institutes Preparation, Year 3 

All planning activities as above for Jan-May for 2008-9 Stewart, Hamblen, Mandell, 

Anderson, Sanders 

Steering Committee Meeting (Feb 2010) Stewart, Hamblen 

Midyear Retreat for Year 2 Participants 

(February 12-13, 2010) 

Stewart, Hamblen, Anderson, 

Sanders 

June-Aug 
2010 

Summer Institutes, Year 3 

All activities as above for June-August 2008 and 2009 Stewart, Hamblen, Mandell, 

Anderson, Sanders, G.A.s 

Steering Committee Meeting (Aug 2010) Stewart, Hamblen 
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Sept-Feb 
2011 

Year 3 Post-Institute Support, Complete Grant Activities 

All follow-up activities as above for Sept- Dec 2008-9 Stewart, Hamblen, Mandell, 

Anderson, Sanders, G.A.s 

Steering Committee Meeting (Feb 2011) Stewart, Hamblen 

Midyear Retreat for Year 3 Participants 

(February 11-12, 2011) 

Stewart, Hamblen, Anderson, 

Sanders 

Prepare final evaluations and report Stewart, Mandell 

Upload final teaching resources for web publication Stewart, Hamblen, G.A.s 

 
4. Quality of the Evaluation Plan (15 Points) 

Resource Associates, Inc. has worked with TAHSC II and will continue to provide 

program evaluation services for any future TAHSC III grant projects. Dr. Isabelle Mandell, co-

owner of Resource Associates, Inc., is the external evaluator for TAHSC III. Dr. Mandell has 

extensive experience in developing and implementing program evaluation projects for a variety 

of agencies and organizations. Dr. Mandell will have responsibility for: (a) supervising the 

implementation of the evaluation protocol; (b) designing and implementing evaluation activities 

that examine both outcome measures and systems-level process indicators; and (c) providing 

ongoing feedback to inform project improvement. Evaluation will include quantitative and 

qualitative data, and will document the fidelity of implementation of essential program elements, 

linking grant activities to improved history education for teachers and students. 

Impact/Outcome Evaluation:  Output data will be gathered routinely by TAHSC III 

staff and include information such as demographic information on teachers, postsecondary 

education background, and other data. Outcome data is described below. Evaluation measures 
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will be collected on all teachers who are trained in the TAHSC III Program. In addition, a subset 

of 15 teachers will be part of a more intensive evaluation component of the evaluation plan. 

These 15 teachers will be observed on site while they teach each of their two TAHSC III lessons 

by the External Evaluator and TAHSC III program staff, their students will participate in the 

additional achievement and knowledge testing (Competitive Priority 2) and focus groups, and 

they will participate in interviews by the External Evaluator in an effort to continue to gain 

information to inform program improvement.   

Process evaluation:  The process evaluation will address questions such as: 1) Were 

program procedures carried out in a timely fashion? 2) Were services of qualified staff secured 

and properly oriented to the project? 3) Were the major project strategies, management plan and 

staffing effective in day-to-day operations?  

Ongoing analysis of all program components by the Evaluator will enable the Project Director to 

make timely modifications in any component functioning inadequately. Both quantitative and 

qualitative data will be collected. The evaluator will conduct direct observations of service 

initiatives for major project strategies and receive regular reports from project staff on program 

implementation and units of service delivered. 

Dissemination of Outcome Findings:  Evaluation results will be shared at professional 

conferences and in scholarly journals. TAHSC III will actively seek venues to communicate grant 

success in non-technical ways to the general public, garnering support for the project, and 

looking for ways to sustain professional development activities, which nurture the teaching of 

traditional American history.   

All appropriate support will be provided to the evaluation of the grant implementation.  
The evaluation will be a total of 9.5% of the grant budget.
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Project-specific Performance Objectives and Associated Measures 

Performance Objective Measures / Data Source Benchmarks 

Objective 1: To increase student achievement in American history. 

1.1 Students in experimental and quasi-

experimental studies of educational 

effectiveness of TAH projects will demonstrate 

higher achievement on course content measures 

and/or statewide U.S. history assessments than 

students in control and comparison groups. 

(GPRA 1)  

Palmetto Achievement 

Challenge Test (PACT) Scores * 

in Social Studies  

Years 1-3 students of targeted teachers will 

have statistically significant higher test scores 

than those in the matched comparison group.  

PACT is given once a year near the end of the 

school year. 

1.2 Students of teachers trained by TAHSC will 

have higher test scores on a nationally normed 

and validated student achievement and content 

test than students whose teachers did not train 

in TAHSC. (Competitive Priority 2) 

NAEP test items, New York 

Regents Exam, and released 

PACT questions 

Years 1-3 students of teachers in the more 

intensive evaluation section will score higher 

than a matched comparison group of students in 

response to content tests administered at the 

beginning of the school year (Pre) and at the 

end of the school year (Post). 
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Performance Objective Measures / Data Source Benchmarks 

Objective 2: To significantly improve teachers' knowledge, understanding, and appreciation of traditional American history. 

2.1 Teachers will demonstrate an increased 

understanding of American history through the 

use of nationally validated tests of American 

history that can be directly linked to their 

participation in the Teaching American History 

program.  (GPRA 2) 

The College Board (CLEP)  Years 1-3, all teachers will take the CLEP test 

three times—at the beginning of the Institutes 

(Pre), at the end (Post 1) and at the Midyear 

Retreat (Post 2); at each Post Test there will be 

a statistically significant increase in scores.  

2.2 Teachers from schools in need of 

improvement will be targeted to participate.   

(Competitive Priority 1) 

Project Output Data Years 1-3, over 50% of all teachers who 

participate in the TAHSC III Project will be 

from high need schools. 

2.3 TAHSC III teachers will complete all course 

requirements and receive a B or better. 

Final Course Grades Years 1-3, 81% of teachers will be graded 

according to attendance, participation and their 

final lesson plans. 

2.4 Teachers trained in the TAHSC III Program 

will increase their self-efficacy in teaching 

American History. 

 

Project Specific Self Efficacy 

Survey (developed as part of 

previous grant initiatives and 

was based on extensive research 

Years 1-3 all teachers will take a project 

specific survey of self efficacy in teaching at 

the beginning of the Institutes (Pre) and at the 

Mid-Year Retreat (Post); there will be a 
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Performance Objective Measures / Data Source Benchmarks 

into self efficacy theory) statistically significant increase in scores. 

2.5 Teachers trained in the TAHSC III Program 

will increase their interest in teaching American 

History. 

 

Project Specific Interest Survey 

(developed as part of previous 

grant initiatives and designed 

with extensive input from 

partnering institutions)  

Years 1-3 all teachers will take a project 

specific survey of interest in teaching at the 

beginning of the Institutes (Pre) and at the Mid-

Year Retreat (Post); there will be a statistically 

significant increase in test scores. 

2.6 Teachers who are trained in the TAHSC III 

Program will demonstrate a variety of sound 

instructional tendencies that utilize diverse 

curriculum resources and engage students in 

higher-level thinking. 

 

On Site Observational Data  Years 1–3 teachers in the intensive evaluation 

section will be observed by the Evaluator and 

the TAHSC III staff two times on site while they 

teach their final lesson plans. On site 

observations occur throughout the school year 

as scheduled by the targeted teachers.  

Objective 3:  To significantly improve collaboration among teachers and academic and cultural institutions. 

3.1 Teachers trained in the TAHSC III Program 

will demonstrate increased collaboration with 

academic and cultural institutions through 

lesson development projects. 

Final Lesson Plans Years 1-3, 81% of targeted teachers will 

demonstrate increased collaboration through 

scoring a grade of 3 or 4 (on a 4 point rubric) by 

the TAHSC III staff on their final lesson Plans 

*PACT — Social Studies PACT is South Carolina’s statewide assessment of student learning. 
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